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Abstract  
Scholars on gender show that there is a research gap on how gender role socialization are portrayed and 
has an effect on self-expression of female students in schools. Furthermore, there are no adequate 
mechanisms to ensure gender equality in secondary schools. Some research reflects the low priority is 
given to gender and self-expression except for minor initiatives.  The wide gap between men and women 
equality has existed over the years. Women's contributions to the growth of Ethiopia are lower at 
managerial level. Females are socialized in a way that as they are silent, docile, passive, and 
inexpensive.  So, the objective of this study is to assess the effects of gender role socialization on the self-
expression of female students in secondary schools using a mixed research approach by exploratory 
research design. The study was conducted at Gondar town administration in a public secondary school. 
The school has 2095 students (1044 female and 951 male students).  From these the researcher selects 
130 (80 female and 50 male students) using systematic random sampling techniques.   Qualitative data 
were gathered from purposefully selected key informants and the quantitative data also gathered through 
self-administered questionnaire from the sampled secondary school students. Hence, the data analyzed 
using qualitative and quantitative data analysis techniques. Quantitative data were analyzed using 
descriptive statistics and chi-square test using SPSS software. The finding of the study tells gender 
socialization affect the self-expression of female students negatively and less self- expression has a 
consequence of maladaptive health effect on female students.  The researcher recommends to have the 
country, gender policy, the school and curriculum at all levels should have a gender lesson to deconstruct 
the existing gender socialization process and to minimize the gender inequality. 
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1. Introduction  
 
1.2. Background of the study  
Socialization is a set of processes by which people will learn the norms, values, attitudes and beliefs of 
his/her society and people cooperate with others to learn the ways of their values in order to function 
within it(Omage, N. B., & Nasongo, J. W. 2010). Socialization begins the moment we are born and 
continues throughout our lives to the very end, as we constantly learn how to successfully belong to 
new groups or adjust to changes in the groups to which we already belong (Marinova, J. 2003). In 
looking at gender socialization, we go back to our very beginnings, to the very moment when we were 
born, since then, and throughout a person‟s life (Stanford Encyclopedia of philosophy, 2008). There are 
many different theories of exactly how gender socialization occurs, each with its own unique perspective 
on exactly what gender socialization is and how it happens. However, we can devise a universal 
definition of gender socialization as the process through which individuals determine the gender norms 
of their club and come to grow an inner gender identity. This definition contains two other terms with 
which we should also become familiar, gender norms and gender identity.  Gender norms are the sets of 
rules for what is appropriate masculine and feminine behavior in a given culture, whereas the concept 
of gender identity is therefore consistent with an individual approach to gender, focusing on how gender 
operates from the inside (gender identity) out (Sagebiel, F., & Vásquez-Cupeiro, S. 2010).  
Early socialization of kids within the family is especially important in teaching people to act in ways 
thought appropriate for their gender. As soon as a baby is born people treat it differently and expect it 
to act differently depending on whether it is a girl or a boy (Omenge and Nasongo, 2010).Sociologists 
call this socialization as primary socialization. Primary socialization is simply the initial process of 
learning the ways of a society or group that occurs in infancy and childhood and is transmitted through 
the primary groups to which we belong (Sagebiel, F., & Vázquez-Cupeiro, S. 2010).Socialization is not 
limited to childhood, as the process continues with the intervention of other key agents of socialization. 
General and gender socialization take place through the agents of socialization. These agents of the 
socialization are the family, school, peer group, mass media and others. It is important for children to 
make judgments about gender expectations partly by comparing their parents to other people (Ibid). 
Ideas about socialization also seem to assume that the „lessons‟ about how to be feminine or masculine 
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are clear and that children passively take them on (Wondemagegne Baye, 2008).They read some 
different ways to act feminine or masculine from their extended household, their acquaintances, school, 
from scripts, movies and TV. Although the foremost five years are important in shaping someone‟s 
gender identity, gender socialization is a procedure that goes on throughout our life (Ibib). 
Families are important in the gender socialization of kids, but schools have become more and more 
important for instruction was made mandatory. Young women tend to be treated and expected to be 
more frail and dependent, while sons are treated and thought to be more rich and autonomous. This 
different treatment has huge effects on how kids get to play and express themselves (Oakley, 
1972).Thus, despite socialization is important to have a lesson, on the other side it causes its own effect 
on the self-expression of adolescent young women. Hence, the study tried to direct the way 
socializations affect the aspect of females. 
1.2. Statement of The Problem  
Through the process of acculturation within the folk, in educational institutions and other social 
spheres, boys and girls are conditioned to act in certain ways and to play different functions in society 
(Davis J., 2003). Gender role socialization shapes identities of women and men, defines their behavior, 
and set-up expectations for how they interact with the Earth. Gender role behavior change between 
various cultural groups; however, significant themes reflect commonalities across cultures. For 
instance, among many cultural groups, female roles, typically reflect caretaking responsibilities while 
male roles focus on status at work, in relationships and in society (Passalacqua, S.,& Cervantes, J. M. 
2008).The usual framework employed to understand gender relations are the common sociological 
framework of societal stratification and the associated inequalities. Social stratification refers to the 
different layers within society, the hierarchies organized around different groups. The major forms of 
stratification occur around class, ethnicity and, of course, gender. Women‟s social status has 
historically been, and many argue continues to be, one of disadvantage. Much research has been 
exercised on the extent to which there are gender inequalities so that adult females typically have worse 
jobs, bring less pay, are probable to be shorter and more likely to be the victims of violence (Global 
Monitoring Report, 2002). 
The socialization process, which determines gender roles, is responsible for the subjugation of women. 
Thither is a belief that women are docile or passive, submissive, patient, non-self-expressive and 
tolerant of repetitive work and violence, in which culture and gender role socialization is used as a 
justification. Adult females are socialized to be understood at home and schoolhouse; they need not talk 
equally with their men's counterpart, and are as well considered as sex object and property of their men 
counterpart and family and so on(Emebiet and Haregewoin, 2003; Hirut, 2004). 
In school, the kind of teaching that does not acknowledge the right to express appropriate anger against 
injustice, against disloyalty, against the negation of love, against exploitation, and against violence fails 
to examine the educational role implicit in the manifestation of these opinions. The teacher who does 
not honor the student's curiosity in its various aesthetic, linguistic, and syntactical expressions; who 
uses sarcasm to put down legitimate questioning; who is not respectfully present in the educational 
experience of the student, transgresses fundamental ethical principles of the human condition. All 
discrimination is immoral, and to fight against it is a duty whatever the conditionings that have to be 
faced. In fact, it is in this very struggle and responsibility that the charm, even the beauty, of our 
humanity resides. To know that must respect the autonomy and the individuality of the student 
demands the kind of exercise that is coherent with this knowledge. 
Gender role socialization influences boys and girls near their future roles. Self-expression, professional 
goals, and bridle to fit into conventional stereotyped professions, males and spiritual needs and their 
offices in the family as husbands and male parents are affected negatively. As children‟s experience are 
narrowed to the traditional fields of activities which are gender biased, perpetuation and enforcement of 
the existing gender inequality between male and female in school. Stereotyped gender socialization in a 
secondary school does not provide gender equity in the community at large. 
Rousseau, (1997) stated that a human being in his/her purest state was free of the dregs of society and 
when society corrupted (biased socialized) this innate goodness and free will of individuals and 
oppressed self-expression. Self-expression defines as expressing one‟s views and impressions, and these 
expressions can be accomplished through words, choices or actions. Self-expression empowers 
individuals. Self-expression allows people to reflexively present themselves. 
Clampdown of self-expression seems to be connected to mental illness and psychiatry. The prevailing 
belief about speech posits that speaking taps into the self, and that through speech people express their 
inner feelings, emotions, and beliefs that make up their personal identities. Substantial evidence has 
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shown that talking or writing about stressful events has psychological and physiological benefits. 
Holding or being a self is frequently believed to be an achievement typical of fully functioning adult 
humans. Although, self-expression allows people to distinguish themselves from others, to reflect their 
own beliefs and needs, and validate their own self-concepts, but in some culture and socialization 
process women were stereotyped as and socialized to be silent and expressive of their feeling 
(Schechtman, M. 2004).  
The practices and effects of self-expression of individuals vary across cultural contexts. For, example 
the individualist view of the self is the independent self that defines a person as an entity that is 
unique, bounded and fundamentally separate from its social surrounding. The core aspects of the self 
are those that come from within a person. Where as in more collectivist cultural contexts, the most 
commonly shared view of the self is the interdependent self. This view defines the person as a primarily 
relational entity that is fundamentally connected and influenced by its social surroundings. In these 
cultures, it is the social relationship that defines the self.  The basic motives for a person‟s behavior are 
sought externally, rather than internally. In these cultures, people assume that social factors, such as 
norms, roles, tradition, and a sense of social obligation, guide behaviors (Kim, H. S., & Ko, D. 2007).  
Ethiopia is a country which its society, culture is collectivist and Ethiopian society is socialized in such 
a way that girls are held inferior to boys.  In general, females are socialized in a way that as they are 
silent, docile, passive, and inexpressive. This socialization process has an effect on female students in 
expressing themselves, their idea, feeling, opinion, and perception in the class and out of the class 
(Pathfinder Ethiopia 2007). Gender role socialization messages affect the students‟ self-concept, 
potential of achievement and perception of others. Students, especially, can thus refrain from fulfilling 
their potential in mastering some roles, characters, and subjects. 
1.3 Objectives of the Study 
The General objective of this study is to analysis the influence of gender role socialization on self-
expression in secondary schools. 
Under this general objective the researcher tried to achieve the following specific objective. 
 To identify how gender role socialization, affect self-expression of female students. 
 To examine the consequence of less self-expression on female students 
 
2. Research Methodology 
 
2.1. Research design 
An explanatory study design was used to gather information on the effects of gender role socialization 
on self-expression of female students in the case of Fasile-Dese Secondary School. Frist the researcher 
collected the quantitative data from the sample students in the sample school and then this qualitative 
data was supported by quantitative information for the purpose of having compressive and detail 
information for the issue under researched. The study area is found in the historical town of Gondar, 
Amahara region-Ethiopia. The town is around 743Km far from the capital of our country Ethiopia to the 
south. The researcher selects the area because of the need to know what looks like the effect of gender 
role socialization on self-expression female students within the homogenous community. In addition, 
the problem of gender role socialization is deep-rooted and there is no any research conducted before on 
the issue in the secondary school which provides direction for gender socialization effect on self-
expression of female students.  
2.2. Data source and Data Collection Instruments 
In order to collect data for this study, the researcher has used both primary and secondary data source. 
Questionnaires, key informant interview, and interview schedules were developed and used in this 
study as the primary data source. Whereas books, articles, research journals, and leaflets were used as 
secondary date sources.  Key informants were asked how various gender roles and duties socialize to 
girls and boys, and how these gender role affects the self-expression of females. While questionnaires 
are considered useful in getting objective data, interviews were conducted so as to get in depth 
information relevant to this study. 
a. The Questionnaire 
The questionnaire was used to collect data from students on the effect of gender role socialization on 
female students‟ self-expression. It was developed by the researchers based on reading the available 
related-literature review and then translated into the local language (Amharic).  The researcher showed 
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the Amharic version of the questionnaire for two experts from the University of Gondar and pre-tested it 
for the dependability of the instrument and its suitability for the purpose of the study.  The 
questionnaire asked with rated on a Like rate-type scale, with five possible responses to each statement 
(1-strongly agree, 2–agree, 3-no opinion, 4- disagree, 5- strongly disagree) how those gender roles 
affects self-expression of female students and how these gender roles perpetuate gender inequality in 
the samples secondary school. Before the actual field work, the researcher conduct pre-test for the 
questionnaire to check its reliability and suitability for the purpose of the study   in the nearby 
secondary school, which had similar characteristics of the school involved in the actual study. 
b. Key informant Interview 
This instrument was used after the survey has conducted with students, helps the researcher to obtain 
qualitative data. The key informants are expertise from women‟s, children sector representative, school 
director, entities (like girls‟ club leader in the sampled secondary school); civic teachers‟ representative. 
The key informants were selected purposefully by the researcher because they have an intermediary 
role and have an access to policy and school environment, formal and informal relations with students 
and parents or community in their locality. The Key informant interview was undertaken by these 
persons individually at different times. Hence, due to their relation and exposure to different social 
groups, they were selected to be the key informants for the researcher to acquire further information. 
They are expected to know and speak about some points that in need of further clarification. During 
key informant interview, the main points of individual response were undertaken by the researcher.  
2.3. Sampling, Sampling Techniques and Producers 
The sample unites for the research was the secondary school students of Grade 9th and 10th at Fasile -
Dese. This school is a public secondary school in Gondar town administration. The school has a sum 
total of 2095 student (1044 female and 951 male). The Systematic random sampling procedure was 
applied in taking samples from among the target group. There are four public secondary schools in the 
town. The researcher selects a school (Fasile-Dese) from the administration. Both female and male 
students were incorporated into the sample.  Accordingly, 130 (80 female and 50 male) students were 
selected from some total of 2095 students (1044 female and 951 male students) because the research 
assumed that this number is representative and manageable. This was followed by the selection of 
sample students from each grade level (9th and 10th) proportionally (9th Grade, female-45, male-26 
and 10th grade, female- 35 and male-24).  
2.4. Methods of Data Analysis Procedures  
A descriptive data analysis method was employed to analyze the data collected on the relationship 
between Gender role socialization and self-expression of female students in secondary school. In this 
research, both qualitative and quantitative data analysis techniques were used. The quantitative data 
were analyzed using descriptive statistics and chi-square test. Here, percentages and chi-square test, 
level of significance tests were used to examine the relevant variables under consideration. Qualitative 
data analysis techniques were used for data collected from key informants. Descriptive statistics were 
computed by using SPSS software. 
3. Data Presentation And Analysis 
This part mainly focuses on the data analysis and presentation.  The results are mainly presented in 
tabular form followed immediately by an interpretation. A brief discussion of each finding then follows.  
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3.1. The relationship between Gender role socialization and self-expression. 
Table-one. The relationship between gender socialization and self-expression  
No Variables  Sex Response X2 
SA A NO DA SDA  
1 Family play a great role for different type of 
Socialization   
M 21 15 4 9 1 .795 
F 29 26 5 15 6 
2 Female students could express themselves 
better than a male.  
M 8 10 6 19 7 .564 
F 10 20 17 23 10 
3 Stereotype gender socialization has a 
negative effect on self-expression.  
M 16 14 8 5 7 .779 
F 28 22 7 9 14 
4 Family comes first in developing Female self 
–expression 
M 24 10 5 8 3 .057 
F 37 30 3 4 6 
5 Because women are socialized to be silent, 
passive, calm, docile, politeetc.has a 
negative effect on self-expression of female 
students   
M 22 9 6 6 7 .07 
F 18 26 14 14 8 
6 Female students are shay too, to express 
themselves at school and home because of 
stereotyped Gender socialization   
M 9 13 9 9 10 .469 
F 17 29 12 14 8 
7 Female students should express their self 
and feelings honestly  
M 21 18 3 3 5 .75 
F 31 26 8 9 6 
8 Female students are more relational in 
expressing their feeling (self).   
M 2 19 15 7 7 .109 
F 13 32 16 14 5 
9 Gender is important in determining self- 
expression  
M 11 22 8 6 3 .886 
F 20 38 9 7 6 
10 Gender is more important than ethnicity, 
status, and color in expressing the self.  
M 15 12 8 9 6 .529 
F 16 26 17 15 6 
11 Females have the similar experience with 
their male counterpart in expressing 
themselves.  
M 11 13 5 14 7 .810 
F 17 23 8 26 6 
12 The ability to Self –expression is more 
natural than socialization  
M 1 6 10 12 21 .042 
F 10 18 10 22 20 
 
Source: From survey questionnaire based on SPSS 20.0 versions 
Note: ***, and** show significance level of p<1%, and P<5%, respectively. 
As we can understand from the above table a total of the respondents responded that family play a 
great role in socializing gender role and they are also responsible in developing self- expression of 
female and male children. This is supported by a different explanation by different researchers. Female 
children are socialized Gender role mostly characterized as being domestic, the message conveyed from 
the finding is that women‟s place was in the home where they learn feminine activity such as cooking 
and child caring in the family and continued in the school and hence acquire the accompanying 
personality traits (Mkuch, 2004).  We can say Self-expression and Gender role socialization are linked.  
Similarly, Bandura‟s (1977) social learning theory which maintains that learning among children occurs 
through, modeling, which is shaped by relations in terms of sex as cherished by such role models as 
parents and teachers. The family is the social and symbolic position in which the difference is assumed 
like founding and at the same time constructed. The principle of equality of women and men had to be 
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integral to the socialization process. The process of socialization starts even before school with tales and 
toys (Saraceno, 1988). In the relationship parents and sons that gender identities are socialized, are 
created the expectations towards male and female roles. Parents are the primary influence on gender 
role development in the early years of life.   Parents encourage children to participate in sex-typed 
activities, such as working with dolls for girls and trucks for boys. Parents even speak and play 
differently with their male and female children (Gleitman, Friedlund & Reisberg, 2000). Gender role 
socialization is important in fixing the ability to self-expression and gender is more important than 
ethnicity, thought, interests and emotions. Nolen Hoeksema and girigus (1994) suggested that females‟ 
self-expression is based more on   the approval of and pleasing on others, making it difficult for them to 
maintain self-approval, especially when they face difficulties. Tannen (1994) says that men‟s goal in 
interaction is typical to augment status to maintain their self-identities through success; women‟s is to 
augment and preserve interdependence so as to protect their self-concepts by avoiding isolation. Self- 
expression has always required a means of communication to be effective, otherwise communication is 
confined to those we can immediately speak with. Females are socialized as they should be silent, 
clumsy, passive, calm, docile, polite has a negative effect on self-expression of female students and lead 
them to be less expressive.  Female students are shy in school to express the thought, interest, feeling 
etc. (Carol Gilligan,1982). 
From the above table, 66 % of the respondents replied that females are relational in expressing their 
selves, 21% also do not have opinion females‟ nature of self-expression and the remaining 23 % of the 
respondents disagree on as they are not relational in expressing their selves respectively. The ability to 
communicate with others, expressing the self, emotion, feelings, attitudes and other are resulted from 
our life experience and socialization(Lopez & Rice, 2006; Neff & Suizzo; 2006).  
3.2. The Effect of Less Self- Expression on Female Students 
Table 4.2 the effect of less self-expression on female students 
No Variables  Sex Response X2 
SA A NO Dis SD 
1 Gender differences in self-
 expression have important implications for health and 
maladaptive development. 
M 24 12 7 7 1 .067 
F 20 26 15 10 8 
2 Theless self expression has negative consequence on ac
ademic achievement.  
M 19 18 4 8 2 .126 
F 21 25 17 8 8 
3 Female develop afear because of gender socialization an
d they could not express their feelings.  
M 17 17 9 6 2 .216 
F 16 31 11 10 11 
4  Females‟ unable to conveyfeelings, interests, emotions a
re because of gender socialization. 
M 11 12 8 10 10 .805 
F 11 24 13 15 16 
5 Females play down their feeling.  M 10 13 10 7 11 .694 
F 15 21 13 18 12 
6  Women can communicate easily with other peoples. M 12 16 12 6 5 .950
×× 
F 17 25 18 13 6 
7 Female express their feelings publicly regardless of what
 others say. 
M 6 20 3 11 11 .738 
F 7 28 10 19 15 
Source: From survey questionnaire based on SPSS 20 versions, 2013 
Note: ***, and** show significance level of p<1%, and P<5%, respectively. 
 As it is indicated in the above table 2, the respondents responded that Less self-expression has the 
healthiest and the maladaptive development problem of female.  Smolak and Munstertieger (2002) find 
that loss of voice affects both men and women roughly equivalently. Boys, on the other hand were more 
concerned with achieving and abstract rules (Carol Gilligan, 1993). Though Gilligan did not actually 
interview men, she noted these differences in adolescents, and she attributed the same focal concerns 
to adults of each gender. If women are forced by (patriarchal) societies to sublimate these natural 
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concerns (their „voice‟), says Gilligan, they struggle with the contradiction, and they are particularly 
vulnerable to stress, depression and other health issues. Because of the importance of maintaining a 
relationship and to others, many young women became hesitate to express themselves fully, for fear of 
disrupting their relationship with others.  Gilligan referred to this phenomenon as “losing voice”. 
A large body of work affirms that women‟s gender inequality plays a significant role in their depression. 
O‟Neil‟s (1981) suggest that rigid, sexist, or restrictive gender roles learned by men during childhood 
socialization can result in the personal restriction, devaluation, or violation of others or self. O‟Neil 
suggests that gender role conflict negatively impacts the expression and fulfillment of the restricted 
person‟s full human potential, and that in its most detrimental forms, can lead to violence and 
significant psychological and physical health risks and consequences. Additionally, gender role conflict 
has been correlated negatively with psychological well-being, self-esteem, and intimacy (Sharpe & 
Heppner), correlated positively with depression and anxiety and related directly to a decreased 
likelihood of help seeking (Good etal.1990). 
Harter et al.(1997) conducted studies to examine the extent to which young women indeed do lose their 
voice at adolescence. They first assess with whom adolescences felt they could express themselves fully. 
Not surprisingly, adolescent boys and girls felt that they could express themselves the most with same 
gender and classmates, less with opposite- gender classmates and teachers. They found no decrease 
across sixth twelfth grade in females‟ ability to express their voice, nor did they find other all gender 
differences in voice at these ages.  Instead, they found that adolescents more likely to lose voice were 
those who felt they lacked social support from parents and others. Besides, girls perceived they as 
strongly feminine were more likely to lose voice, especially in the classroom meeting.  
Gilligan‟s analysis speaks primarily to a particular subset of adolescent females, namely, feminine girls 
who report lower levels of voice in public context. So, although Gilligan‟s analysis appears to be too 
sweeping, it does appear that some girls are more at risk for losing voice at adolescence. Believing that 
one cannot express oneself in public setting classrooms has strong implications for school performance; 
these young women, perhaps are more potential to start to do less well in school than their malecounter 
parts, and female peers who do not share this gender orientation (Carol Gilligan,1982). Mahalik, O‟Neil, 
and other researchers have detailed how men‟s adherence to socially-sanctioned gender role norms can 
have detrimental effects on their personal health and relationships.  
People those who are with less-self-expression ability faces negative mental health consequence such as 
depression and anxiety. Adult females who try to live up to the feminine ideal also pay a price. Adhering 
to traditional feminine norms has been shown to lead to a suppression of negative feelings, such as 
anger and frustration, and to increase chances of developing depressive or anxious symptoms.  A 
pronounced increase in rates of depressed mood among girls begins during puberty, during which girls 
begin reporting increasingly more depressive symptoms than boys. One of the consistent explanations 
offered for this phenomenon is that traditional feminine characteristics a more passive demeanor and 
ruminative coping style are more depress genic. So, with the adoption of traditional gender roles, girls 
become more socially oriented, dependent on others for self-esteem, and intent on maintaining positive 
relationships at all costs called this process silencing the self, adding that a woman must deny whole 
parts of herself, including negative feelings and direct self-assertion in order to maintain the image of 
the selfless relationship partner. 
The true expression of emotion, for instance, may sometimes be viewed with admiration; at other times 
it may seem rude, obscenely demonstrative, insensitive, immature, unsubtle, dangerous, or simply 
inappropriate. At the same time the surprising number of the respondents responded that less self-
expression has a negative effect on academic achievement. Yee and Eccles (1988) found that parents of 
boys‟ rare natural talent as a more important reason for their child‟s successes than parents of girls. In 
contrast, parents of girls‟ rate effort as a more important reason for their child‟s successes than parents 
of boys.  The respondents also replied that because of Stereotyped Gender socialization female develop 
fear and they could not explain their feelings. Better self-expression has beneficial social, economic and 
political consequences. Better self-expression fosters creative thinking, motivate individuals to engage 
in activities that enhance their personal skills, aid in recovery from negative emotions, and strengthen 
social bonds. Thus, over time, the repeated experience and expression of positive emotions will help 
build the individual's intellectual, social, and physical resources and develop satisfying, lasting 
relationships with others (Fredrickson, 1998). 
4. Conclusion And Recommendations 
4.1. Conclusions 
Totally as the findings tell us there are biased gender socialization in the case area that is female as 
inferior, engaged in most domestic related roles, as they are weaker than the male, passive and related 
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representation; whereas males are superior, engaged in roles related to outdoor activities and in income 
generating activities, leading the community and they are also better and stronger than females. This 
indicates gender socialization has a negative effect on self-expression of female students. Respondents 
in this study, including the pupils, teachers and concerned government office employees agreed that the 
Gender role socialization had a negative effect on self-expression of female students and Gender 
differences in self- expression have important implications for health and maladaptive development i.e. 
Female students those who have less self-expression ability will be affected by stress.  
4.2. Recommendations 
The tracing are the possible recommendations drawn based on the result of the study for stakeholders 
(government, parents and teachers). 
 Before all, there should be a gender policy in the country to have comprehensive gender equality in 
school. 
 Rethinking of the process of socialization and initial education and much more attention to be paid 
to teaching equal values both to boys and girls. 
 In that location should be gender and development lesson/course throughout the curriculum from 
kindergarten up to higher institutions to deconstruct the existing gender disparity.  
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